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Communicative approach to teaching Aviation English
The article outlines basic principles of communicative approach in teaching Aviation English to pilots and air traffic controllers.
As English is the language most widely used in common by the global aviation community, and the one which there is a requirement to provide (ICAO Language Proficiency Requirements), it is in improving levels of spoken English that the community’s main focus currently lies. Despite the considerable attention of scientists to the problem of the use of communicative approach in lingodidactics, its use in teaching Aviation English to pilots and air traffic controllers remains an open question.

Main points of communicative linguistics (N. Arutiunova, F. Batsevych, T. Vynokur, H. Kolshanskyi, D. Baakke, J. Habermas, G. Leech, D.Wunderlich) can be summarized as follows: 1) in the process of communication as a special kind of human activity aimed at establishing and maintaining communication and applied to the transfer of information between people, two aspects interact – linguistic and social, as any statement produced in the particular situation of communication "has a fairly broad background of preconditions" [3] affecting its organization; 2) the language is used in regard to the situation of communication and the influence on verbal strategy of producer/recipient, i.e. taking into account the pragmatic effect, which eliminates the possibility of existence of isolated utterances produced out of the communicative context; 3) the unit of communication (and, accordingly, teaching) are certain actions or speech acts, such as requests, questions, apology, etc. Communicative importance of the structural elements of the communicative act (words, phrases, sentences) is revealed in cohered text (discourse), which determines their functions and relationships; 4) production of speech act is preceded by the formation of communicative intention of the speaker, which includes prior knowledge about the partner of communication, goal, object, place and time of utterance; 5) the most natural forms of verbal communication are listening and speaking, which often manifest themselves in dialogical form [1, p. 18].
Within several years since its emergence communicative approach to teaching has gained a leading position in the Western European and American methodology. The first wave of "communication revolution" was based on the idea of grouping bits of language according to communicative functions (in the USA called ‘speech acts’) like apologizing, requesting, and advising. It was not often for a direct relationship between function and language to be established because functions can be expressed by a vast range of expression and non-verbal cues; however, where a clear direct relationship could be found (e.g. ‘my apologies’ for apologizing, ‘do you mind if I’ + Pr. Simple, for asking permission), it was regarded as a matter of convention only, to be used for teaching purposes, not for authentic linguistic description; these ‘bits’ were called ‘exponents’ [5]. Due to this a number of ‘conventional exponents’, covering the range from formal to informal, could be related to each key function. Students were taught these exponents, often, misguidedly, at the expense of grammar. At this stage of the communicative approach no particular method of language teaching was suggested, exercises like "listen and repeat", "listen and extend," i.e. various "drills" were the main methods of teaching.
The second wave of "communicative revolution" took off by the early 80s of the XX century, radiating out from the UK. Its main principle was the separation of classroom work into ‘accuracy’ work and ‘fluency’ work. The aim of the first one was learning new units of language (grammar patterns, functional exponents, vocabulary, and so on), the second one focused on getting the students to speak freely (in discussions). The basic principle of all communication tasks of this phase was the "information gap" [5]. ‘Communicative drills’ (e.g. students interview each other about their daily routines to get controlled practice of Pr. Simple for routines) are the example of the accuracy-oriented information gap; free discussion, where the students discuss a real thing without interruption and the teacher takes notes of the mistakes and feeds these back afterwards, are the example of a fluency-oriented information gap. 

Another kind of "communicative revolution" is the theory of language teaching, developed by American scientist S. Krashen. According to this theory, students learn (acquire) a foreign language if "fed a diet of genuine communication", i.e. learn a foreign language as children acquire their mother tongue. The researcher saw the main problem of second language teaching in the fact that students ‘learn’ language being "fed a diet of classroom exercises" [4]. The result of this theory implementation was that many teachers started to believe that (unconscious) ‘acquisition’ was profounder, more real, and therefore better, than (conscious) ‘learning’. These teachers decided that the classroom had to become an immersive ‘bath’ of authentic communication. This attitude persists today in many classrooms, at the expense of conscious learning.
Since then, a number of mixed models based on "learning – acquiring" (among them models of M.H. Long, W. Rutherford) have appeared in foreign lingodidactics. This mixed model, according to Ch. Love, turns out to be the most popular at this time because the student continuously is involved into two processes – learning and acquiring, with each of them alternately prevailing [5]. In addition to that, western scholars believe that the teacher cannot influence the sequence and intensity with which these mechanisms are used by his students.

The first works of Soviet scholars of lingodidactics dedicated to new methodological paradigm – communicatively-oriented teaching of language are dated as belonging to the 70’s of the XX century. For more than a forty-year history the stated paradigm has been repeatedly modified: communicative approach has been supplemented by personality and activity-based (I. Zymniaia), culturological (Ye. Passov), cognitive (O. Mytrofanova, M. Pentyliuk) approaches. The communicative approach to language teaching enriched methodology with the development of the structure and content of various competencies (language, speech, communicative, social and cultural, etc.), related to the detection of levels required and sufficient to achieve the specified communication objectives; included in the scope of lingodidactics research of linguistics of the text, pragmatics of language, and a lot of the other studies, valuable in terms of authentic communication.

From the viewpoint of personality and communicative activity-based approach of teaching, pedagogical communication, according to scientists (A. Bohush, R. Martynova, M. Pentyliuk) should be implemented according to the scheme S1 ↔ S2, where S1 is a teacher, a person who is genuinely interested in the subject of communication and can make the students get interested in it, in himself as a partner, an interesting interlocutor. S2 is a pupil/student, communication with whom is regarded by a teacher/lecturer as cooperation in solving educational problems [2, p. 113-114].

Communicative approach (in any of its varieties) is aimed at strengthening the practical orientation of the language teaching, giving priority to the formation of students' skills to communicate in different spheres of public and professional life. The main task of the communicative approach is the formation of communicatively competent person, who is able to speak fluently and easily on any questions, showing a high level of linguistic culture, caring about the quality of speech (M. Pentyliuk).

In teaching Aviation English to pilots and air traffic controllers it is generally accepted that the closer the content matter of a course is to the actual situations, activities, functions and subjects encountered in the students’ professional life, the more effective and motivating this courseware will be. Professional relevance is a combination of two factors: content and function. Content may include subjects such as approach, delays, bad weather conditions, sick passengers, a hydraulic failure and runway incursions. No less relevant for aviation professionals are the specific language functions required to deal with these situations, such as describing, requesting, clarifying and confirming.

By using materials and other resources commonly used during the flight training process, qualified language staff can, with input from the flight training department, develop a content-based Aviation English program, which incorporates standard radiotelephony practice, but includes all other linguistic aspects of flight training as well. 

It is effective to use computer facilities for students’ listening and viewing aviation CDs, DVDs and other computer based training. These materials can also function to enhance students listening comprehension and vocabulary skills in accordance with two of the ICAO holistic descriptors. By using a blended learning approach, with computer based training and classroom activities that are designed based on language functions, events, domains and tasks association with flight training, good learner progress can occur.

A large variety of commonly used resources should be utilized to ensure that the student has had a broader range of Aviation English exposure. This can include resources such as flight training manuals, checklists, aeronautical charts, aviation pictures in addition to activities such as total physical response, chair-flying, simulations based on actual instructor / student, dispatcher / student and mechanic / student interactions, interactions with a weather briefer, ATC communications, role-playing, attending safety seminars, etc. These resources and activities can all be extremely valuable language learning tools when introduced in a language learning scenario.

The primary objective of Aviation English training curricula for both ab-initio students and active operational professionals must be to build and enhance communicative skills and strategies of the trainees. Aviation English trainers should be able to use communicative approach methods to language learning that support their students in the most effective way to reach and sustain the required level of communicative proficiency. Among the examples of a consistently communicative approach to language training we can mention: interactive listening comprehension exercises which also elicit oral responses from learners; classroom information exchange and role-play activities in pairs; practice of vocabulary and grammar (structure) through oral use rather than reading and writing exercises; using graphic (scopes, instrument panels and charts) and numerical data (tables and displays) to elicit speech production to mirror pilots’ and controllers’ working environments and situation management; group problem resolution activities to develop interactivity and fluency skills.

Conclusion
Training pilots and air traffic controllers should have a communicative focus (communicative approach to language learning): a focus on successful communication as the goal, rather than pure grammatical correctness; learner-centred classrooms rather than teacher-centred; a lot of student talk; minimal teacher talk; minimal error correction; materials which attract learners’ attention.
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