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TEACHING ENGLISH TO AVIATION SPECIALISTS 
Being a part of world-wide globalization process, aviation industry requires pilots, ATC, flight attendants, crewmembers, engineers, and service staff to be able to communicate with their counterparts in the world on work-related issues. Such communication has two implications: on the one hand, it means the correct and standard use of terminologies or phraseologies in air/ground communication, aircraft manufacturing and its specification, even legal terms in aviation law; on the other hand, it refers to the general use of the English language among aviation staff in daily communication, regardless of their nationality, race, and different cultural backgrounds [2]. 

Teaching Aviation English (AE) has become a distinct trend within teaching English for Specific Purposes (ESP) as it is designed to meet learner’s specified needs related in content to particular disciplines, occupation and activities; it is centered on the language appropriate to those activities [1]. Therefore, AE includes the use of English relating to any other aspect of aviation: the language necessary for pilots’ communication as well as the language used by maintenance technicians, flight attendants, dispatchers, managers and officials within the aviation industry [2]. That is why AE course is included in the syllabi of aviation universities to provide students with the opportunity to master AE specificity on the proper level before they get their airworthiness certificates, regarding command of the English language on the intermediate or higher English level as a prerequisite to AE learning. 

Generally, Aviation English course covers different areas of the language learning: Aviation English for occupational purposes (e.g. radiotelephony communications, ground crew / maintenance crew communications with a focus on aviation terminologies for practical use), Aviation English for general use (e.g. pilots and air traffic controllers, flight attendants communication onboard the aircraft); Aviation English for particular language skills development (e.g. language needed for briefings, announcements). The contents of the course defines its duration and profoundness, but any AE curriculum 246 

must incorporate a placement test and periodic progress and exit tests in order to assess students’ progress as objectively as possible [3, p. 8]. 

Grounding on Carver’s characteristics of ESP courses we can state that three following features are attributable to AE course: (i) authentic materials; (ii) purpose-related orientation; (iii) self-direction [4, p. 490]. Let us consider these features more thoroughly. Using authentic learning materials is possible if we start AE course for the students who have intermediate or advanced level of English. Teachers can find and tailor such materials for particular purposes or suggest them to students for self-directed studies or research tasks. Students are usually encouraged to conduct research using a variety of different resources including the Internet. Speaking about purpose- or task-related orientation we should note that such orientation is inspired by the target situation (e.g. emergency onboard of the aircraft) and refers to the simulation of required communicative tasks. Self-direction while learning means the proper level of learners’ subjectivity, when the students are given a certain degree of autonomy – freedom to decide when, what, and how they will study [5]. All these considerations will lead us to the final goal of teaching AE that is cultivation of students’ communicative competence. 

But in the context of AE the philosophy and process of teaching acquire new qualities; some authors use the term ‘practitioner’ rather than the term “teacher” to emphasize that ESP work involves much more than teaching. So, AE teachers can perform several functions, in other words they act as [6]: 

- facilitators – when, while delivering a practical discipline, they focus on the most important objective that is to help students learn. But, the teacher might not be an expert in a particular area of knowledge especially when the course is specifically oriented towards the subject content (e.g. aerodynamics, air navigation, etc.); sometimes students who are involved in their specialty, may know more the content better than the teacher. Then the teacher can rely on students’ knowledge of the content in order to generate communication in the classroom. While teaching specific topic, for example, flight maneuvering, it is reasonable that the teacher takes the position of an advisor who, knowing how to communicate, needs to ‘discuss’ with the students how to use their communicative skills to meet the objective they have. This kind of interaction is much more similar to partnership. AE teachers have to be pretty flexible, be willing to listen to students, be interested in the disciplines or professional activities the students are involved in; 
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- course designers and material providers – since it is rarely possible to work with a particular textbook (e.g. Flight Path) without tailoring it to the specific aims or supplementing it with additional materials, AE teachers often have to provide their students with supplementary materials, which involves selecting available materials, adapting them and incorporating into the curriculum. AE teachers also need to assess the effectiveness of the teaching material used whether it is published or self-produced. Although the teachers are encouraged by their superiors to write new teaching materials, they should avoid ignoring published materials especially when they better suit target situations; 

- researchers – since AE teachers carry out needs analysis, design courses, or write teaching materials they should be capable of incorporating the results of their research into teaching process; AE teachers should understand clearly that they know what must be involved in the skills they develop in their students; 

- collaborators, since successful teaching aviation-specific topics is best achieved via collaboration with aviation specialists to integrate specific studies or activities in the field of aviation with the language. Such collaboration occurs when language teachers help teachers of special disciplines prepare for delivering subject lectures or making presentations in English. Another way of such collaboration happens when a specialist (the teacher of special disciplines) checks and comments on the content of teaching materials which AE teachers prepared. The fullest collaboration occurs where a subject expert and a language teacher teach classes as a team; in AE teaching such lessons might help with understanding subject lectures. Similar collaboration between foreign languages department and departments teaching special disciplines has started in Kharkiv National Kozhedub Air Force University this year; 

- evaluators – AE teachers are often involved in various types of evaluation - testing of students, evaluation of courses and teaching materials. Teachers conduct tests (i) to assess how well students know a foreign language in order to stream them for teaching, and (ii) to assess the level of their achievement – how much learners have gained from the target course. The course design and teaching materials should be evaluated while the course is being taught at the end of each term and after the course has finished, in order to assess whether the learners are able to use all the material they have learned and to find out what they 
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have not been prepared for. Besides, the evaluation via on-going feedback and needs analysis can be used to adapt the syllabus. 

Although AE teachers have enough knowledge and tools to deal with their students’ specializations, they are specialists in teaching English rather than in the field of aviation; their subject is English for the profession but not the profession in English. Their main task is to help students develop the essential skills in understanding, using, and presenting authentic information in their profession, but the content should be provided by the experts in the aviation field. AE teacher should make sure it is authentic, up-to-date, and relevant for the students’ specializations. 
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