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Cy4acHi MeTOAHYHI IOTIAAN HA BUKJIAIAHHS iHO3eMHHX MOB Y TeXHIYHOMY BHIIIOMY
HABYAIbHOMY 3aKJIaji

VYV cyuacHiii 3apyObKHIH HAayKOBili JiTepaTypi HArOJOLIYEThCS, [0 HAHOUIBII
MOIIVPEHUMH METOJaMH y BHBYCHHI iHO3EMHHX MOB €: IpaMaTHKO-IIepeKIajHuil; aynuio-
JIHTBICTUYHHN, KOTHITUBHUHN KOJ, MIPSIMUIA METO, IPUPOAHIH MiaXi, MOoBHA (i3UYHA peaKilis.
Xorinocs 6 KOPOTKO MPUALTATH YBary KOXKHOMY i3 METOMIB 1 3p0OHTH MPOTHO3 e(hEeKTUBHOTO
1X BUKOPHCTAHHS y BUBUCHHI IHO3EMHHX MOB.

I'pamaTHKO-TIepEeKIaAHII METO, SIK IIPABHIIO, CKIANAETHCS 13 MOSICHEHHS TpaMaTHIHIX
MpaBWI HA PEYCHHSX-TPHKIaAax. BrpaBu moOymoBaHi Tak, mo0 HABYaTH 1 rpaMaTHll, i
nekcuni. Lleit MeTon nomomarae CTyIeHTaM y CIIIKyBaHHI 3 HOCISIMH MOBH.

Aymio-TiHrBICTHYHUI MeTOJ| rependavae, 1o 3aHATTS MOYMHAETHCS 3 AIAJIOTy, KU
BKJIIOYAE 3MICT 1 JIEKCUKY YpOKy. OUiKyeThCs, IO CTYAEHTH MiACHIATH AIANOr MiMIKOIO i
3amaM’ATaloTh HOroro 3a Jianorom ciigye TpeHYBaHHS CTPYKTyp, 10O MOBECTH iX 10
aBTOMATH3My. Aste JIao BBaxae, IO CTYJEHTH MOXYTh OyMAaTH — BOHH BHUBYAIOTh JIEKCHKY
1 BiIBEPHYTbH CBOIO YBary BiJ{ HOBOI CTPYKTYpH.

KorHiTHBHHII KoOJ J1emo MOmiOHMH JO TPaMaTHKO-TIEPEKIATHOTO METOXy, aie
OJHOYACHO BIJPI3HAEThCS. SIKIO METOI0 TIpaMaTHKO-NEPEKIaJHOI0 METORY € JOIOMOora
CTyZICHTaM y CHpHiiMaHHI 4y:Koi MOBH, KOTHITUBHHI KOJ HAMAra€Thcsi AOMOMOITH BiZpasy y
YOTHUPHOX ACIIEKTaX: TOBOPIHHS, ayIiFOBaHHs], YUTaHHS i MUcbMoO. TpeHyBaHHS BinOyBaeThCS
aKTUBHMMHU METOJIaMH — JiaJIoTH, irpH, poiboBi irpw i T. iH. IIpsamuii MeTon mepenbayae, mo
BCi JHCKycii B ayauMToOpii NpOXOASTh Ha 1HO3EMHIH MOBi. YcCi TNOMHIKH TYT Ke
BUIIPABILIFOTHCSL.

Ileit MeTOx € TOCUTH YCHIIIHUM Cepef CTYAEHTIB, [0 MalOTh MOTHBALIO JO BUBYCHHS
moBu. [puponniii miaxin 0yB po3podaenuid Tpeiici Tepemnom B yniBepcureri KamidopHii.
Lleit MeTon MOXXHA OXapaKTEepH3yBaTH TaK: BUKJIAJa4 FOBOPHUTH TIJIKM 1HO3EMHOIO MOBOIO;
TIOMUJIKM CTYIEHTIB HE BHIIPABIAIOTHCS, @ JOKH BOHH HE CTAaHOBIITH CEpPHO3HOI 3arpo3u
CIINKYBAaHHIO: JIOMAIIIHE 3aBAAHHS Nepeadadae KOPEKI[I0 MOMHJIOK; CTYACHTH BHCIIOBIIOIOTH
cBofi 1€, BUPINTYIOTh POOJIEMHU, BUPAXKAFOTh BIACHI JyMKH.

IMoBHa (i3nuHa peakIyis — Iie yHIKadbHUH MeTox po3pobienuit [Ixeiimcom AmepoM.
BiH ckiagaeThes 13 BUKOHAHHS KOMaHJ, SKi MOJa€ iHCTPYKTOp i (pi3MYHOTrO pearyBaHHS Ha
Hux. Ilepmi nekinbka MmicsamiB nependauarots 70% BHCITyXOBYBAaHHS i BHKOHAHHS KOMaHI,
20% - moBxenHs i 10% - unTaHHS i MUChMa. Y KOXKHOMY i3 IIMX METOJIiB MOXe OyTH 3Haii/icHe
palioHanpHe 3epHO. AJle MPAKTHYHUH TOCBIJ BUKJIAJaHHS 1HO3EMHOI MOBU y BHIIIN LIKOJI
JIO3BOJISIE 3POOUTH BHCHOBOK, IO PO3YMHE HOEIHAHHS INPSIMOTO METOAY 1 HPHPOIHOTO
MIX0My MOXKe JaTh HaWOumemmii edekr. 3apa3 TNPOROBXKYIOTBCS EKCIICPUMEHTAIbHI
JIOCITI/DKEHHS 3 METOK0 OTPHMAHHS OUIbLI TPYHTOBHHX BHCHOBKIB 1 YKJIQJIaHHSI PEKOMEH ALl
100 e(heKTUBHOTO MPOBEICHHS HABYAIBHOTO MPOLIECY.

HeoOXiTHIM KOMIOHEHTOM JPYroro HamnpsIMKY € aHOTYBaHHs, Te3H Ta pe)OpMyBaHHS.
Taki GpopMu poOOTH BUMAraroTh yMiHHSI BUIYYaTH 3 TEKCTy-OPUTiHATY Ti JIEKCHYHI OJUHUIL,
sIKi (yHKIIOHYIOYM B TEBHI KOHTEKCTYaJbHIH IUIOIIMHI, JAlIOTh 3MOTY BHSBHTH TOJIOBHI
migremu 3micty. ITopsa i3 BiTOMMMH BHJaMH BIIPaB KOHCTPYKTHBHUMH € TaKOX BIPaBH Ha
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JITHTBOCTHJIICTUYHE 31CTaBICHHS TEPMiHIB, SIKE MOJISATae Y KOHTPAKTHBHOMY aHaJli31 ICKCHYHUX
¢doHIB  (QyHKIIOHYBaHHS pPI3HOMOBHHX CIODIZHEHHX TEpPMiHIB, 00 €IHAHUX CILUIBHUM
MOHATTAM. JIJI IbOTO MOAINAEMO TEKCT Ha MEBHI JIOTiYHI €IHOCTI 3 METOI0 MOPIBHSIHHA iX 3
€KBIBaJICHTHUMU OJUHUIIMU Ti€l X ramysi pigHoi MoBH. Hampuxiajn, onpanboByrod9d TEKCT
“Distribution of Natural Resources”, moxxHa noinuTu Horo Ha JBi cMuciosi rpynu: . “Return
to Productive Input” ta II. “Facilitation of Future Growth”. V nepmiii rpymi Buminsemo
JOMiHYIOUHH TepMiH return, skuil (yHKI[OHye y JeKCHYHIH IUIOMMHI KOHTEKCTyalbHO
noB’si3aHMX 3 HUMM 3Ha4eHs capital, entrepreneurship, rent, profit ta immi. ani nposogumo
aHai3 aHAJIOTIYHOr0 MaTepiary TeKCTy PiZHOI0 MOBOIO 3 IIOJAJbIINM 3iCTABICHHSIM JOMIiHAHT
Ta JIKCHYHUX IIONIB Pi3HOMOBHHX (oHIB. 3ampornoHoBaHi (GopMu poOOTH MaKCHMAalbHO
aKTHUBI3YIOTh CJIOBHMKOBHIA 3aIac CTyJCHTAa Ta PO3BHBAIOTh HABUYKU POOOTH 3 IHIIOMOBHUM
(haxoBHM TEKCTOM.

Jlwomuna /[31006enxo
M. Kuie

The role of critical thinking in teaching english

Nowadays research shows that teaching teenagers successfully goes beyond building
strong

Language skills which they need for academic and lifelong success. Teachers of teens
can confront some challenges they face by going beyond language teaching. Helping teens
develop critical thinking skills and self-esteem is the main feature in building strong language
skills. It is important to follow some tips which help achieve desirable results.

First, let us have a look into the background of the issue. Defining “critical thinking”
(CT), there is no similar definition. There are some ideas that Critical Thinking is making
assumptions, reflecting reasoning, supporting opinion, making autonomous and independence
and expressing different views. This definition shows that Critical Thinking is systematic and
purposeful mental process which can be achieved by everyone. In 1941, the academic Edward
M Glaser stressed that Critical Thinking referred to the search for evidence to support a belief
or argument. Even before E. Glaser used the term, there were signs of Critical Thinking in
action throughout human history.

During the years, many other educators have developed a set of sub-skills which take
the learner from a lower level of thinking to a higher one. They are following:

— understanding (when we read or listen to a text, we process it and then try to
understand it, the simplest one);

—applying (having studied a text, we take the new information and apply it to
something);

— analysing (the analysis stage is when the students might have found information in
the text, but next we ask them to find evidence supporting it);

— evaluating (it's the stage at which learners have isolated the author's arguments and
views and start expressing their own opinions);

— creating (having studied a topic by drawing on a number of texts, students need to
apply their new knowledge and to create something of their own out of it, for example write an
essay based on the facts they have researched).

Critical thinking steps throughout the learning at secondary and higher schools
systematically develop students’ thinking skills, encourage them to reflect on positive social
values, and help evaluate themselves which in turn fosters the positive attitudes and behaviour
needed for effective studying. Critical thinking is a key study skill at university level too. In a
guide called "Thinking Critically", it stresses the need of undergraduates to be able to support
their thoughts and arguments. It is obvious that students need more information in support of
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