OcraHHe 3a0e3MeuyeThCs HEe TUIBKHM MaiiCTepHICTIO BHKJIA[ada YiTKO i 3pO3yMillo
MOSICHUTH HOBU# MaTepial, a HacaMIepes B yMiHHI CTaBUTH IIPOMDKHI 3aa4i IiCJIsl HEBEIMKOL
mopuii Martepially i THM CaMHM TPHMATH yBary CIIyXadiB 1 aKTHBI3yBaTH BXKe OTpUMaHi
3HAaHHS, a TaKOXK 32 MiHIMAJIBHUX BUTpaT 4acy c(opMyBaTH MIIHI yMIHHS i HaBHYKH IS
MPaKTUYHOI MisUTbHOCTI. Lle MOXXKHA JOCSTHYTH OpPraHiYHO MOEAHYIOYM IHIMBIIyasbHi,
¢ponTanbHi Ta iHII (hopMU POOOTH, IMEPEXOIIUH BiJ OJHOTO 10 IHIIOTO PEXHMY Ta TEMITY
poGotu. Ilpu HaBYaHHI iHO3EMHOI MOBH JOPOCIHMX OJHI€I0 3 HAMBaXIMBIINX 3a1ad €
amemsilis 10 MOIEPeIHbOro JAOCBimy, HaOyTHX paHille 3HaHb, CTBOPECHHS AaCOLIATHBHHX
3B’SI3KiB, JIOTIYHUX JAHIJIOXKKIB, 3a0e3MeueHHs WiTiCHOCTI iH(popMalii, omopa Ha pealbHy
npocdeciiiHy IisIbHICTS.

BaxiuBuMm eneMeHTOM (OpMyBaHHS IHIIOMOBHOI KOMIIETEHIIi ClyXadiB €
IUTaHYBaHHS 4Yacy ayAWUTOPHOI Ta I103aayJUTOPHOI poOOTH. Y IbOMY KOHTEKCTI, BasKIMBUM
3aBJaHHSAM BHKJIQJaya € ONTHMAaJbHE IIOCAHAHHA 1 CIIBBINHOIIGHHS 3aBIaHb, IO
BUKOHYIOTBCS B TPYIIi 1 CAMOCTIHHO, 3 OJHOTO GOKY, 100 iHTeHCH(bIKYBATH 3aHATTS, BUHECTH
3a WOro paMKH BCE T€, IO MOXKHA 3pOOHMTH JO 1 MiCis HBOTO CaMOCTiitHO. JOLIIBHUM €
(poHTaNBHE BIATBOPEHHS (PparMeHTiB ayIioTeKCTy B aymauTopii, mo gormomarae GopMyBaTH
HABUYKH ayJilOBaHHS, TOBOPIHHS 1 TPEHYE Tak 3BaHy «OIEPATHUBHY» HaM'iTh ciyxadiB. Tak
caMoO OIIPAIOBAHHS JIEKCHYHHUX OJMHHMIIb IPYNaMHu CIiB (CJIOBO + fforo moxinmui), modynosa
CTIMKHX 3B’SI3KIB 1 CJIOBOCIIOJIy4€Hb, ONOPA Ha acolliaiii, BAKOPUCTAHHS KOMYHIKaTHBHOTO i
IUSUTBHICHOTO MiAXOAY, KON JICKCHYHI OAMHUILI, CIOBOCIOJIYYCHHS, TpaMaTH4Hi SBHIIA,
HaBUYKY BiJIPalbOBYIOThCS y Ipoleci KoMyHikamil. MeTa BHKIajgadya — HE IIPOCTO JaTH
SIKUHCh 0OCST TEOPETUYHHX 3HAHb, @ HABUUTH JIIOJUHY €(EKTHBHO CIIUIKYBATHCS IHO3EMHOIO
MOBOIO, @ CaMe YHTATH 1 PO3yMiTH, TOBOPUTH TaK, MI00 1HII PO3YMiNH, IHCATH TaK, 1100 OyI0
3pO3YMiIO BHKJIAEHY JyMKY, CIyXaTH, 100 MOBHICTIO YCBIIOMIIIOBATH iH(OpMAIIifo.

Ceimnana IOpuenko
M. Kuis

Continuity of language teaching: from school to university

The issue of continuity of teaching foreign languages has always been of particular
importance. In its broad sense, continuity can be understood as a logical link between the past
and the future for a long period of time with no damage done to this link in case of some
change. Continuity creates most favorable conditions for an effective transition from a lower
level to a higher level of command of a foreign language accompanied by forming some
generalized experience, knowledge and skills.

In view of its importance, the issue of continuity of high school education and
university education has been raised frequently enough being considered one of the aspects of
such didactic principle as a principle of systematic and continuous teaching. Though there
have been a lot of research into the problem with the many attempts to solve it, the issue is on
the table. In practice, there still exists a noticeable gap between school and university
education. First year university students might find it challenging to adjust to new ways of
teaching and requirements that can be difficult to meet. This indicates some disagreement in
the content, methods and techniques of teaching in school and university. School students need
help in the complicated process of transition to a higher level of education.

With relation to teaching foreign languages, introduction of supplementary
profession-oriented language classes for senior students might be an effective solution to the
problem. Research activities of senior students that invoke interest in the studied language can
hardly be overestimated, too. Moreover, research work is typical of university academic
activities, which makes school students involved in it ready for their post school years.
According to opinion polls, some 85 to 90% of students questioned think that it’s research
work and profession-oriented classes that should be emphasized on in senior years of school.
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Students believe that preliminary preparation to entering higher educational establishments can
contribute greatly to successful performance of school graduates as university students.

As for teaching foreign languages in universities, starting from scratch is a waste of
time which we cannot afford. First year students do have some experience learning a language,
SO a university teacher’s task is to have a clear understanding of how students are going to
develop their linguistic skills in order to organize the process of teaching in the most efficient
way.

For the program of continuous teaching foreign languages to be an effective tools
for both the teacher and the student it would be most advisable to:

-determine the final goal to be achieved at each stage of teaching process;

-introduce the basic components of each goal to be achieved;

-provide a set of tests for checking the level of knowledge on the subject.

For universities majoring in linguistics training their students to be specialists in
languages, the level of knowledge to be achieved can be described by the term “bilingual
personality” which corresponds to the degree of knowledge possessed by a native speaker of a
relevant language. The components implied by this level are, in the first place, basic linguistic
qualities of an educated native speaker; next, a number of various speaking skills required for
effective communication, and, finally, some professional skills associated with the use of a
foreign language. Also, prior importance is attached to the correspondence of the level of
command of foreign languages to generally accepted global standards.

The above-mentioned suggestions contribute to implementing the idea of
continuous teaching foreign languages, the possibility of combining traditional methods of
teaching with the latest techniques aiming at developing communication skills that find their
application in the many areas of human activities.

Oneca Awyx
m. Kuis

Spoken and written mistakes

If you are trying to use a language which you are learning, you will make mistakes.
It is inevitable. Some of these mistakes are “slips of the tongue or pen” which you can correct
yourself without prompting; others are what one might call “real” mistakes, where you do not
know what the problem is and need someone to tell you. Mistakes can be spoken, or written.

As for the role of the teacher, when it comes to correction, this is by no means as
straightforward as you might think, or as the student who says “I want all my mistakes
corrected” might think. Correction is a complex part of the teacher’s role. Should all mistakes
be corrected? The first question is easy to answer — “No”, all mistakes should not be corrected.
What’s more, even if you thought they should be (as some students do), it would be
impossible. Imagine a group of twenty students, all talking at different points, all making
mistakes, and you trying to correct every single mistake. It’s impossible. Should any mistake
be corrected? Again, it’s an easy question — “Yes”, of course. How can any skill without
having important mistakes corrected? How can a person learn to be a professional without
knowing or being told when something has gone wrong?

Having established that some, but not all, mistakes should be corrected, we are
faced with the question of which mistake should be corrected. Ultimately, of course, this is for
the individual teacher to decide, based on the context of the lesson and the nature of the class.
We can make some general points about what mistakes should be corrected. If students are
doing a practice activity, using specific language previously presented, as well as other
language, then mistakes involving the “target language” should be focused on for correction.
In this type of activity, the focus is more on accuracy, and therefore, at least some of the
inaccuracies with the target language need to be corrected. Common mistakes are also suitable
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