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ɉȿɊȿɅȱɄ ȱ ɁɆȱɋɌ ɌɈɆȱȼ 
ɌɈɆ 1 
ɋɟɤɰɿɹ 1. ȼɢɦɿɪɸɜɚɧɧɹ, ɤɨɧɬɪɨɥɶ, ɞɿɚɝɧɨɫɬɢɤɚ 
ɋɟɤɰɿɹ 2. ȱɧɮɨɪɦɚɰɿɣɧɚ ɛɟɡɩɟɤɚ 
ɋɟɤɰɿɹ 3. ɋɩɟɰɿɚɥɿɡɨɜɚɧɿ ɤɨɦɩ’ɸɬɟɪɧɿ ɫɢɫɬɟɦɢ ɬɚ CALS-ɬɟɯɧɨɥɨɝɿʀ ɜ ɚɜɿɚɰɿʀ 
ɋɟɤɰɿɹ 4. ɇɨɜɿɬɧɿ ɿɧɮɨɪɦɚɰɿɣɧɿ ɬɟɯɧɨɥɨɝɿʀ ɜ ɚɜɿɚɰɿʀ 
ɋɟɤɰɿɹ 5. Ʉɨɦɩ’ɸɬɟɪɧɿ ɫɢɫɬɟɦɢ 
ɋɟɤɰɿɹ 6. Ɇɚɬɟɦɚɬɢɱɧɟ ɦɨɞɟɥɸɜɚɧɧɹ ɬɚ ɱɢɫɟɥɶɧɿ ɦɟɬɨɞɢ 
 
ɌɈɆ 2  
ɋɟɤɰɿɹ 7. ɋɢɫɬɟɦɢ ɡɜ’ɹɡɤɭ ɧɚɜɿɝɚɰɿʀ ɬɚ ɫɩɨɫɬɟɪɟɠɟɧɧɹ 
ɋɟɤɰɿɹ 8. Ɉɪɝɚɧɿɡɚɰɿɹ ɬɚ ɨɛɫɥɭɝɨɜɭɜɚɧɧɹ ɩɨɜɿɬɪɹɧɨɝɨ ɪɭɯɭ 
ɋɟɤɰɿɹ 9. Ⱦɢɫɬɚɧɰɿɣɧɨ-ɩɿɥɨɬɨɜɚɧɿ ɥɿɬɚɥɶɧɿ ɚɩɚɪɚɬɢ 
ɋɟɤɰɿɹ 10. Ɋɚɞɿɨɟɥɟɤɬɪɨɧɧɿ ɩɪɢɫɬɪɨʀ, ɫɢɫɬɟɦɢ ɬɚ ɤɨɦɩɥɟɤɫɢ 
ɋɟɤɰɿɹ 11. ɋɩɟɰɿɚɥɶɧɿ ɬɟɥɟɤɨɦɭɧɿɤɚɰɿɣɧɿ ɫɢɫɬɟɦɢ 
ɋɟɤɰɿɹ 12. Ⱥɜɿɚɰɿɣɧɚ ɚɧɝɥɿɣɫɶɤɚ ɦɨɜɚ ɬɚ ɛɟɡɩɟɤɚ ɩɨɥɶɨɬɿɜ 
ɋɟɤɰɿɹ 13. ɋɬɚɧ ɬɚ ɩɟɪɫɩɟɤɬɢɜɢ ɪɨɡɜɢɬɤɭ ɚɜɿɨɧɿɤɢ 
 
ɌɈɆ 3  
ɋɟɤɰɿɹ 14. ȿɧɟɪɝɟɬɢɱɧɟ ɭɫɬɚɬɤɭɜɚɧɧɹ 
ɋɟɤɰɿɹ 15. ɋɭɱɚɫɧɿ ɬɪɢɛɨɬɟɯɧɨɥɨɝɿʀ ɜ ɚɜɿɚɰɿɣɧɨɦɭ ɬɚ ɡɚɝɚɥɶɧɨɦɭ ɦɚɲɢɧɨɛɭɞɭɜɚɧɧɿ 
ɋɟɤɰɿɹ 16. ɋɭɱɚɫɧɿ ɚɟɪɨɩɨɪɬɨɜɿ ɬɟɯɧɨɥɨɝɿʀ 
ɋɟɤɰɿɹ 17. ɋɭɱɚɫɧɿ ɬɟɯɧɨɥɨɝɿʀ ɩɿɞɬɪɢɦɤɢ ɥɶɨɬɧɨʀ ɩɪɢɞɚɬɧɨɫɬɿ ɩɨɜɿɬɪɹɧɢɯ ɫɭɞɟɧ 
ɋɟɤɰɿɹ 18. Ⱥɜɬɨɦɚɬɢɡɚɰɿɹ ɬɚ ɟɧɟɪɝɨɡɛɟɪɟɠɟɧɧɹ ɧɚ ɬɪɚɧɫɩɨɪɬɿ 
ɋɟɤɰɿɹ 19. Ⱥɟɪɨɞɢɧɚɦɿɤɚ ɬɚ ɛɟɡɩɟɤɚ ɩɨɥɶɨɬɿɜ 
ɋɟɤɰɿɹ 20. ȼɬɨɦɚ ɿ ɪɭɣɧɭɜɚɧɧɹ ɚɜɿɚɰɿɣɧɢɯ ɤɨɧɫɬɪɭɤɰɿɣ 
 
ɌɈɆ 4  
ɋɟɤɰɿɹ 21. Ⱥɜɬɨɦɚɬɢɡɨɜɚɧɿ ɫɢɫɬɟɦɢ ɭɩɪɚɜɥɿɧɧɹ ɬɟɯɧɨɥɨɝɿɱɧɢɦɢ ɩɪɨɰɟɫɚɦɢ 
ɋɟɤɰɿɹ 22. Ʉɟɪɭɜɚɧɧɹ ɫɤɥɚɞɧɢɦɢ ɫɢɫɬɟɦɚɦɢ 
ɋɟɤɰɿɹ 23. Ɇɨɞɟɥɸɜɚɧɧɹ ɜ ɟɥɟɤɬɪɨɬɟɯɧɿɰɿ, ɟɥɟɤɬɪɨɧɿɰɿ ɬɚ ɫɜɿɬɥɨɬɟɯɧɿɰɿ 
ɋɟɤɰɿɹ 24. ȿɥɟɤɬɪɨɧɿɤɚ 
ɋɟɤɰɿɹ 25. Ɇɿɫɶɤɟ, ɩɪɨɦɢɫɥɨɜɟ, ɰɢɜɿɥɶɧɟ ɬɚ ɬɪɚɧɫɩɨɪɬɧɟ ɛɭɞɿɜɧɢɰɬɜɨ 
ɋɟɤɰɿɹ 26. Ɍɟɯɧɿɱɧɚ ɟɫɬɟɬɢɤɚ, ɚɪɯɿɬɟɤɬɭɪɚ ɬɚ ɞɢɡɚɣɧ 
ɋɟɤɰɿɹ 27. Ⱦɢɫɬɚɧɰɿɣɧɿ ɚɟɪɨɤɨɫɦɿɱɧɿ ɞɨɫɥɿɞɠɟɧɧɹ 
 
ɌɈɆ 5  
ɋɟɤɰɿɹ 28. ɏɿɦɿɱɧɚ ɬɟɯɧɨɥɨɝɿɹ ɬɚ ɿɧɠɟɧɟɪɿɹ 
ɋɟɤɰɿɹ 29. Ȼɿɨɬɟɯɧɨɥɨɝɿɹ ɜ ɚɜɿɚɰɿʀ 
ɋɟɤɰɿɹ 30. Ɂɟɦɥɟɭɫɬɪɿɣ, ɤɚɪɬɨɝɪɚɮɿɹ ɬɚ ɤɚɞɚɫɬɪ 
ɋɟɤɰɿɹ 31. Ⱥɜɿɚɰɿɣɧɚ ɯɿɦɦɨɬɨɥɨɝɿɹ 
ɋɟɤɰɿɹ 32. ȿɤɨɥɨɝɿɱɧɚ ɛɟɡɩɟɤɚ 
 
ɌɈɆ 6  
ɋɟɤɰɿɹ 33. ȿɤɨɧɨɦɿɱɧɿ ɬɚ ɭɩɪɚɜɥɿɧɫɶɤɿ ɛɿɡɧɟɫ-ɩɪɨɰɟɫɢ ɪɨɡɜɢɬɤɭ ɚɜɿɚɰɿɣɧɢɯ ɩɿɞɩɪɢɽɦɫɬɜ 
ɋɟɤɰɿɹ 34. ɋɭɱɚɫɧɚ ɠɭɪɧɚɥɿɫɬɢɤɚ: ɫɨɰɿɚɥɶɧɚ ɦɿɫɿɹ ɿ ɩɪɨɮɟɫɿɹ 
ɋɟɤɰɿɹ 35. Ɍɭɪɢɡɦ 
ɋɟɤɰɿɹ 36. ȱɧɮɨɪɦɚɰɿɣɧɨ-ɩɪɚɜɨɜɿ ɡɚɫɚɞɢ ɦɿɠɧɚɪɨɞɧɢɯ ɜɿɞɧɨɫɢɧ 
ɋɟɤɰɿɹ 37. Ɇɿɠɧɚɪɨɞɧɿ ɟɤɨɧɨɦɿɱɧɿ ɜɿɞɧɨɫɢɧɢ ɜ ɭɦɨɜɚɯ ɝɥɨɛɚɥɿɡɚɰɿʀ 
ɋɟɤɰɿɹ 38. Ɇɿɠɧɚɪɨɞɧɨ-ɩɪɚɜɨɜɚ ɪɟɝɥɚɦɟɧɬɚɰɿɹ ɩɨɜɿɬɪɹɧɨɝɨ ɩɪɨɫɬɨɪɭ 
ɋɟɤɰɿɹ 39. Ɇɨɜɧɚ ɩɿɞɝɨɬɨɜɤɚ ɮɚɯɿɜɰɿɜ ɚɜɿɚɰɿɣɧɨʀ ɝɚɥɭɡɿ 
ɋɟɤɰɿɹ 40. ɉɫɢɯɨɥɨɝɿɹ ɛɟɡɩɟɱɧɨʀ ɟɤɫɩɥɭɚɬɚɰɿʀ ɚɜɿɚɰɿɣɧɨɝɨ ɬɪɚɧɫɩɨɪɬɭ 
ɋɟɤɰɿɹ 41. Ʌɸɞɢɧɨɜɢɦɿɪɧɿɫɬɶ ɚɜɿɚɰɿʀ ɜ ɝɥɨɛɚɥɿɡɨɜɚɧɨɦɭ ɫɜɿɬɿ 
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ɋɟɤɰɿɹ 39. Ɇɨɜɧɚ ɩɿɞɝɨɬɨɜɤɚ ɮɚɯɿɜɰɿɜ ɚɜɿɚɰɿɣɧɨʀ ɝɚɥɭɡɿ  
Ɉ.Ɇ. Ⱥɤɦɚɥɞɿɧɨɜɚ, Ɉ.Ɉ. ɉɢɫɶɦɟɧɧɚ 
ɆȿɌɈȾɂɑɇȱ ȺɋɉȿɄɌɂ ɉȱȾȽɈɌɈȼɄɂ ɉȿɊȿɄɅȺȾȺɑȱȼ-
ɊȿɎȿɊȿɇɌȱȼ ȺȼȱȺɐȱɃɇɂɏ ɋɉȿɐȱȺɅɖɇɈɋɌȿɃ  39.1 
Ƚ.ȼ. Ȼɚɛɿɣ 
ȼɂɆɈȽɂ ȾɈ ɈɋɈȻɂɋɌȱɋɇɂɏ ɌȺ ɉɊɈɎȿɋȱɃɇɂɏ əɄɈɋɌȿɃ 
ȱɇɀȿɇȿɊȱȼ Ɂ ɉɊɈȽɊȺɆɇɈȽɈ ɁȺȻȿɁɉȿɑȿɇɇə ȾɅə 
ȺȼȱȺɐȱɃɇɈȲ ȽȺɅɍɁȱ ȼ ɄɈɇɌȿɄɋɌȱ ɎɈɊɆɍȼȺɇɇə 
ȽɈɌɈȼɇɈɋɌȱ ȾɈ ɉɊɈɎȿɋȱɃɇɈȽɈ ɋɉȱɅɄɍȼȺɇɇə 39.5 
ɋ.Ⱥ. ȼɨɥɝɿɧɚ 
ɋɉȿɐɂɎȱɄȺ ɋȺɆɈɈɋȼȱɌɇɖɈȲ ȾȱəɅɖɇɈɋɌȱ ɍ ɉɊɈɐȿɋȱ 
ȼɂȼɑȿɇɇə ȱɇɈɁȿɆɇɈȲ ɆɈȼɂ ɆȺɃȻɍɌɇȱɆɂ ɎȺɏȱȼɐəɆɂ 
ɍ ȺȼȱȺɐȱɃɇȱɃ ȽȺɅɍɁȱ 39.9 
Ɉ.Ɇ. ɀɭɪɚɜɥɶɨɜɚ, Ⱥ.ȼ. Ƚɨɥɨɜɧɹ, Ɍ.ȼ. ɋɦɿɪɧɨɜɚ, ɋ.Ƚ. ɒɭɪɦɚ 
ɎɈɊɆɍȼȺɇɇə ɍɋɇɈȲ ɉȿɊȿɄɅȺȾȺɐɖɄɈȲ ɄɈɆɉȿɌȿɇɐȱȲ 
ɋɌɍȾȿɇɌȺ-ɉȿɊȿɄɅȺȾȺɑȺ ȼ ȺȼȱȺɐȱɃɇȱɃ ȽȺɅɍɁȱ 39.13 
Ⱥ.Ⱥ. Ɂɚɫɥɭɠɟɧɚ 
ɈɋɈȻɅɂȼɈɋɌȱ  ɊȿȺɅȱɁȺɐȱȲ ɋɂɋɌȿɆɇɈȽɈ ɉȱȾɏɈȾɍ ȼ 
ɍɆɈȼȺɏ ȼɂɓɈȲ ɈɋȼȱɌɂ ɒȼȿɃɐȺɊɋɖɄɈȲ ɄɈɇɎȿȾȿɊȺɐȱȲ 39.18 
Ɉ.Ɉ. ȱɜɚɧɨɜɚ 
ɇȺȼɑȺɇɇə ȾȱɅɈȼɈȲ ȱɇɈɁȿɆɇɈȲ ɆɈȼɂ ɋɌɍȾȿɇɌȱȼ 
ȿɄɈɇɈɆȱɑɇɂɏ ɋɉȿɐȱȺɅɖɇɈɋɌȿɃ ȼ ȺȼȱȺɐȱɃɇɈɆɍ ȼɇɁ 39.22 
Ɉ.Ɉ. Ʉɨɜɚɥɟɧɤɨ 
ɎɈɊɆɍȼȺɇɇȱ ɇȺȼɂɑɈɄ ɉɊɈɎȿɋȱɃɇɈȽɈ ȱɇɒɈɆɈȼɇɈȽɈ 
ɋɉȱɅɄɍȼȺɇɇə ɆȺɃȻɍɌɇȱɏ ȺȼȱȺɎȺɏȱȼɐȱȼ ɁȺɋɈȻȺɆɂ 
ɄɊȿȺɌɂȼɇɂɏ ɌȿɏɇɈɅɈȽȱɃ 39.26 
Ɉ.ȼ. Ʉɨɜɬɭɧ, Ⱥ.Ƚ. Ƚɭɞɦɚɧɹɧ 
ɄɈɆɍɇȱɄȺɌɂȼɇȱ ɋɂɌɍȺɐȱȲ ɍ ɉɊɈɎȿɋȱɃɇɈ-
ɆɈȼɅȿɇɇȯȼȱɃ ɉȱȾȽɈɌɈȼɐȱ ɆȺɃȻɍɌɇȱɏ ȺȼȱȺɐȱɃɇɂɏ 
ɈɉȿɊȺɌɈɊȱȼ 39.30 
Ʌ.Ɇ. Ʉɨɧɨɩɥɹɧɢɤ 
ȼɂɄɈɊɂɋɌȺɇɇə ɆȿɌɈȾɍ ɉɊɈȿɄɌȱȼ ɍ ȼɂɄɅȺȾȺɇɇȱ 
ɉɊɈɎȿɋȱɃɇɈ ɋɉɊəɆɈȼȺɇɈȲ ȱɇɈɁȿɆɇɈȲ ɆɈȼɂ 
ȱɇɀȿɇȿɊȺɆ ȺȼȱȺɐȱɃɇɈȲ ȽȺɅɍɁȱ 39.34 
ȼ.Ɉ. Ʉɭɡɧɽɰɨɜ 
ɌȿɈɊȱə ȱ ɉɊȺɄɌɂɄȺ ɉȿɊȿɄɅȺȾɍ əɄ ɇȿɈȻɏȱȾɇȺ 
ɋɄɅȺȾɈȼȺ    ɄɍɊɋɍ ȱɇɈɁȿɆɇɈȲ ɆɈȼɂ ȾɅə Ɍȿɏɇȱɑɇɂɏ 
ɎȺɏȱȼɐȱȼ 39.38 
Ɉ.ȼ. ɉɨɥɹɤɨɜɚ 
Ɇȱɋɐȿ ɌȺ ɁɇȺɑȿɇɇə ȱɇȾɂȼȱȾɍȺɅɖɇɈȲ ɊɈȻɈɌɂ 
ɋɌɍȾȿɇɌȺ ȼ ɉɊɈɎȿɋȱɃɇȱɃ ɉȱȾȽɈɌɈȼɐȱ ɉȿɊȿɄɅȺȾȺɑȱȼ 
ȺȼȱȺɐȱɃɇɈȲ ȽȺɅɍɁȱ 39.42 
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ɋ.ȼ. ɏɚɪɢɰɶɤɚ, ȼ.ȱ. Ȼɚɡɨɜɚ 
ɉɈɒɍɄ ȱɇɎɈɊɆȺɐȱȲ əɄ ȾɀȿɊȿɅɈ ɎɈɊɆɍȼȺɇɇə 
ȱɇɎɈɊɆȺɐȱɃɇɈȲ ɄɍɅɖɌɍɊɂ ɆȺɃȻɍɌɇɖɈȽɈ 
ɉȿɊȿɄɅȺȾȺɑȺ ȺȼȱȺɐȱɃɇɈȲ ȽȺɅɍɁȱ 39.46 
S. Shurma, G.P. Casula 
DEALING WITH TRANSLATION MISTAKES: TEACHING ESL 
TO ITALIAN AND UKRAINIAN STUDENTS 39.50 
ȱ.Ɇ. Ȼɚɤɥɚɧ 
ȾɂȾȺɄɌɂɁȺɐȱə ɌȿɄɋɌȱȼ ɍ ɏɈȾȱ ɉȱȾȽɈɌɈȼɄɂ 
ɉȿɊȿɄɅȺȾȺɑȱȼ ȽȺɅɍɁȱ ɐɂȼȱɅɖɇɈȲ ȺȼȱȺɐȱȲ 39.55 
  
ɋɟɤɰɿɹ 40. ɉɫɢɯɨɥɨɝɿɹ ɛɟɡɩɟɱɧɨʀ ɟɤɫɩɥɭɚɬɚɰɿʀ ɚɜɿɚɰɿɣɧɨɝɨ 
ɬɪɚɧɫɩɨɪɬɭ  
ȱ.ȱ. ȼɪɠɟɫɧɟɜɫɶɤɢɣ, ȱ.ȼ. Ⱦɟɣɧɟɤɨ, ɋ.Ɉ. Ɋɭɫɟɰɶɤɢɣ,  
ɋɌȺȼɅȿɇɇə ɋɌɍȾȿɇɌȱȼ ȾɈ ɋȺɆɈɈɐȱɇɄɂ ɎȱɁɂɑɇɈȲ 
ɉȱȾȽɈɌɈɅȼȿɇɇɈɋɌȱ ɍ ɄɈɇɌȿɄɋɌȱ ɄɈȽɇȱɌɂȼɇɂɏ 
ɉɊɈɐȿɋȱȼ 40.1 
ȼ.ȼ. Ƚɨɪɛɭɧɨɜ 
ɉɋɂɏɈɎɂɁɂɈɅɈȽɂɑȿɋɄȺə ɇȺɉɊəɀȿɇɇɈɋɌɖ ɉɂɅɈɌȺ - 
ɑȿɅɈȼȿɑȿɋɄɂɃ ɎȺɄɌɈɊ ɅȿɌɇɈɃ ɈɉȺɋɇɈɋɌɂ 40.5 
Ɉ.Ɇ. Ⱦɨɥɝɨɜɚ, Ɍ.ȼ.ȼɚɲɟɤɚ, Ɉ.Ɇ.ȼɥɚɫɨɜɚ-ɑɦɟɪɭɤ 
ȱɇȾɂȼȱȾɍȺɅɖɇɈ-ɉɋɂɏɈɅɈȽȱɑɇȱ ȼɅȺɋɌɂȼɈɋɌȱ 
ɈɋɈȻɂɋɌɈɋɌȱ əɄ ɋɄɅȺȾɈȼȱ ɉɊɈɎȿɋȱɃɇɈȲ ɇȺȾȱɃɇɈɋɌȱ 
ɋɉȱȼɊɈȻȱɌɇɂɄȱȼ ɋɅɍɀȻɂ ȺȼȱȺɐȱɃɇɈȲ ȻȿɁɉȿɄɂ 40.9 
C. ȿ. Ʌɭɩɩɨ 
ɄɈɇɋɌɊɍɄɌɂȼɇɈȿ ɋɈȼɅȺȾȺɇɂȿ ɋ 
ɉɊɈɎȿɋɋɂɈɇȺɅɖɇɕɆɂ ɋɌɊȿɋɋɈɊȺɆɂ ɄȺɄ ɈɋɇɈȼȺ 
ɉɊɈɎȿɋɋɂɈɇȺɅɖɇɈɃ ɇȺȾȬɀɇɈɋɌɂ 
ȺȼɂȺɋɉȿɐɂȺɅɂɋɌɈȼ 40.13 
ɇ.Ⱥ. Ɉɪɥɟɧɤɨ, ȼ.Ⱥ. ȱɜɚɯɿɧ, Ʉ.ȼ. ɋɬɚɪɨɫɬɿɧɚ 
ɈɋɈȻɅɂȼɈɋɌȱ ɉɋɂɏɈɎȱɁɂɑɇɈȲ ɉȱȾȽɈɌɈȼɄɂ ɅɖɈɌɇɈȽɈ 
ɋɄɅȺȾɍ ȼ ɉɊɈɐȿɋȱ ɉɊɈɎȿɋȱɃɇɈȲ ɈɋȼȱɌɂ 40.17 
Ⱥ.ȼ. ɉɟɬɪɟɧɤɨ 
ɄɈɆɉȿɌȿɇɌɇɈɋɌɇɕɃ ɉɈȾɏɈȾ Ʉ ɈɌȻɈɊɍ ɉɂɅɈɌɈȼ-
ɂɇɋɌɊɍɄɌɈɊɈȼ ɈɌȿɑȿɋɌȼȿɇɇɕɏ ȺȼɂȺɄɈɆɉȺɇɂɃ 40.21 
Ʌ.ȼ. ɉɨɦɢɬɤɿɧɚ, Ʌ.ȿ. ɉɨɦɢɬɤɿɧɚ
ɊɈɁȼɂɌɈɄ ɈɋɈȻɂɋɌȱɋɇɂɏ əɄɈɋɌȿɃ, ɇȿɈȻɏȱȾɇɂɏ ȾɅə 
ɉɊɂɃɇəɌɌə Ɋȱɒȿɇɖ ɆȺɃȻɍɌɇȱɆɂ ɉɊɈɎȿɋȱɈɇȺɅȺɆɂ 40.25 
Ɉ.ȼ. ɋɟɱɟɣɤɨ 
ɉɋɂɏɈɅɈȽȱɑɇȱ ɑɂɇɇɂɄɂ ɁȺȻȿɁɉȿɑȿɇɇə əɄɈɋɌȱ 
ɉɊɈɎȿɋȱɃɇɈȲ ɉȱȾȽɈɌɈȼɄɂ ɋɉȿɐȱȺɅȱɋɌȱȼ ɍɉɊ 40.29 
  



ɍȾɄ: 378.147.016:81'243:378.1.014.3(4) 

S. Shurma, PhD  
(National Aviation University, Kyiv, Ukraine) 

    G.P. Casula, MEd  
(I.I.S. “Asproni”, Iglesias, Italy) 

DEALING WITH TRANSLATION MISTAKES: TEACHING ESL TO 
ITALIAN AND UKRAINIAN STUDENTS 

The article zeroes in on the classification of mistakes Ukrainian and Italian students 
make while translating texts into English. It also offers comparative analysis and the 
ways of avoiding such mistakes.  

In teaching English as a foreign language (EFL), translation is regarded as 
an essential part of shaping reproductive skills [ɇɿɤɨɥɚɽɜɚ, ɫ. 90]. In addition to this, 
such activity at intermediate and advanced levels of English language knowledge 
requires intercultural competence, apart from proficiency in Grammar, Vocabulary 
and Listening. Due to the requirements, both students and instructors face certain 
difficulties during classroom activity in translation. The aim of the given paper is to 
analyze the types of mistakes in translation as a classroom activity while 
professional ESL teaching.  

The analysis of students' mistakes was based on the authors' experience in 
teaching EFL to fourth- and fifth-year students majoring in translation at the 
National Aviation University, Kyiv, and second- and fifth-year students at Upper 
Secondary School. We distinguished between six types of mistakes students 
generally make: grammatical, lexical, spelling, punctuation, style, coherence and 
cohesion mistakes.  

1. Grammatical mistakes are those mistakes, which result from the 
difference in grammatical structures between the Ukrainian, Italian and English 
languages. It seems that Ukrainian students face more trouble with choosing correct 
grammar patterns as the difference between synthetic and analytic languages 
requires more mental efforts. In addition to this, grammatical mistakes lead to 
misunderstanding which must be avoided in translation as professional activity 
[Ʉɨɦɢɫɫɚɪɨɜ, ɫ. 228-229]. Teaching efforts should be directed towards elimination 
of such problems by way of increasing the share of exercising activities in the 
classroom. Among the most common mistakes found in students translation tests 
were as follows: 

a. Tense shift. Because the system of tenses in the Ukrainian language is 
quite different from the English ones, this type of mistakes is quite common. In fact, 
students fail to identify the type of action and therefore fail to choose the correct 
tense form. For instance, the sentence "ɉɨɫɬɿɣɧɨ ɭɞɨɫɤɨɧɚɥɸɸɬɶɫɹ ɫɥɭɠɛɢ 
ɚɜɿɚɰɿɣɧɨʀ ɛɟɡɩɟɤɢ: …" requires the use of Present Continuous Tense triggered by 
the lexical marker "ɩɨɫɬɿɣɧɨ" (constantly), and the indication to the changing 
situation rendered by the use of verb indicating developing situation. Three out of 21 
students failed to notice these markers and thus translated the sentence using the 
Present Simple form, mistakenly taken the word "ɩɨɫɬɿɣɧɨ" as the indicator of 
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habitual action [Quirk, p. 41]. Unlike the Ukrainian language, Italian requires the 
simple present of the indicative mode to describe habitual actions in sentences such 
as "Abito ad Iglesias da 20 anni", while English needs the present perfect or the 
present perfect continuous, "I have lived in Iglesias for 20 years" or "I have been 
living in Iglesias for 20 years", to indicate duration of an action which starts in the 
past and continues in the present. 

b. Wrong word order. The word order in Ukrainian is not fixed; however, 
both in the English and Italian languages it is quite rigid. Basic Italian word order is 
SVO (Subject+Verb+Object) and SVDOIO (Subject+Verb+Direct Object+Indirect 
Object) [Bonomi, p. 139], but unlike English in Italian the subject can be omitted 
and this omission makes the mistake quite common among the Italian students. 
Ukrainian students tend to be wrong in determining the object and the subject of 
Ukrainian sentences especially in sentences with passive verbs or in elliptical ones. 
In addition, students tend to make translated sentences redundant by turning 
parenthetical and appositive elements into sentences, e.g.: "Ʌɟɧɝɥɿ, ɨɞɢɧ ɿɡ ɩɿɨɧɟɪɿɜ 
ɚɜɿɚɰɿʀ, ɜɿɜ ɪɨɛɨɬɭ ɡɿ ɫɬɜɨɪɟɧɧɹ ɥɿɬɚɥɶɧɨɝɨ ɚɩɚɪɚɬɭ, ɜɚɠɱɨɝɨ ɡɚ ɩɨɜɿɬɪɹ". 
This Ukrainian sentence contains an appositive phrase separated with commas 
which the student in her translation tried to turn into a separate clause: "Langley is 
one of the aviations pioneer was working under the creation of aircraft which was 
heavier than air" (we offer the sentence as it was in the student's paper). Apart from 
other mistakes which are obvious in the translation, the student failed to identify the 
need of having S-V elements required in both clauses she created.  

c. Subject – verb agreement. One of the frequent mistakes in translations of 
the Ukrainian students is wrong identification of the subject of a translated sentence 
and thus agreeing the verb with the element closest to it. It was noticed that around 
65% papers have at least one such mistake, for instance, "the scientists of aviation 
was thinking". Working on syntactical analysis of both original and translated 
sentences seems a fruitful way of helping students avoid this type of mistake.  

2. Lexical mistakes mostly result from the lack of vocabulary knowledge 
and inability to differentiate between synonyms in the target language. Misleading 
words that sound similarly in both languages or in the language of translation also 
present a difficulty for students. What is more, translating of terminological units 
and units the meaning of which is highly determined by the context, require from the 
students profound knowledge of morphology and syntax of the English language. To 
deal with this type of mistakes, ESL instructor should organize the teaching process 
in such a way as to increase the number of productive exercises which require the 
students to differentiate between synonyms, to practice using new lexical units and 
to identify the contextual link between the words in sentences and phrases.  

a. Word-for-word translation. Lack of linguocultural knowledge and 
combinatory rules of the English language lead to literal translations when students 
face a word combination they have not come across before. For example, the phrase 
"ɪɟɝɭɥɹɪɧɿ ɬɚ ɧɟɪɟɝɭɥɹɪɧɿ ɩɟɪɟɜɟɡɟɧɧɹ" (scheduled and non-scheduled air service) 
were translated by 48% of students as "regular and non-regular transportation". 
Here the students used the English equivalent similar in sound with the Ukrainian 
one. Besides, in literal translation "the literal meaning is taken as if straight from the 
dictionary (that is, out of context)" [Hervey, c. 15]. Italian students tend to translate 
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idiomatic expressions not taking into account the cultural diversity that exists with 
English correlative ones. As an instance, the Italian idiomatic expression "Non 
tergiversare" is usually translated "Don’t lose time", while "Don’t beat about the 
bush" is the correct expression. 

b. Using wrong collocations. Examining mistakes Upper Secondary 
students make when translating from Italian into English, it strikes that Italian 
interferes when students translate English expressions and vocabulary which are not 
found in it. For example, "Che serata romantica" is usually translated "That 
romantic evening" but not "What a romantic evening". "Che" in Italian is an 
exclamatory pronoun and it cannot be followed by a definite article. The phrase 
‘what a’ in Italian corresponds to "come una" and a sentence with such phrase, as 
"Come una serata romantica", should be translated "Like a romantic evening". The 
nature of these mistakes affects interlanguage as the acquisition of this peculiar 
linguistic aspect of English is not still completed and Italian interferes in translation. 
Students from Ukraine have trouble with translating complex terminological units as 
the word order in them is different in two languages. For example, the student 
translated the word combination "ɛɪɚɬɢ Ɋɚɣɬ" as "Brothers Wright" instead of "the 
Wright Brothers" using analogous with the Ukrainian language postmodification 
position of a noun instead of premodification.  

c. Using wrong synonyms. Students often seem to have trouble 
differentiating between synonyms which as a rule defines the advanced and 
proficiency levels of English mastery. In the following example, a student uses the 
word "intrusion" instead of "interference" while translating the word combination 
"ɧɟɡɚɤɨɧɧɟ ɜɬɪɭɱɚɧɧɹ".  

3. Spelling mistakes apart from simple ignorance of how the word should 
be spelled, seem to occur when the students have problem with forming derivatives. 
A common mistake with Ukrainian students is doubling final consonant while 
adding –ed in Past Simple and Participle II forms, as in "referred, travelled" and 
others. The interference of American and British variants also plays its role as in 
"fulfill" vs "fulfil". A frequent mistake occurs when Italian students translate words 
which contain double consonants such as "immaginazione" and "repubblica". As 
they translate them into English they make spelling mistakes such as 
"immagination" and "repubblic", and not "imagination", "republic". This happens 
because Italian interferes with the formation of spelling rules and this can be defined 
as an interlanguage phenomenon.  

4. Punctuation mistakes. The difference between punctuation rules in the 
Ukrainian and the English language as well as lack of attention to them during the 
classes result in wide-spread misuse of inverted commas, commas and semicolons in 
Ukrainian translations. The same in Italian, in particular Italian language does not 
require the comma when making a list of things before the conjunction "e", "Lei 
comprò una cipolla, due carote e tre zucchine", while English requires it before 
"and", "He bought an onion, two carrots, and three zucchini". 

5. Stylistic mistakes include using words belonging to a different register. 
Colloquial vocabulary is often used by the students even if the situation of 
communication requires the use of terms or neutral words, for instance, using 
contractions while translating scientific texts or reports.  
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6. Coherence and cohesion mistakes seem to be more common among the 
Ukrainian students as they are hardly taught that at schools. In addition, Ukrainian 
writing traditions encourage verbosity while English ones tend to brevity and stricter 
text organization rules. Coherence and cohesion mistakes Italian students make 
concern links between sentences and paragraphs, while the latter affects agreement 
of parts of speech. 

a. Wrong understanding of logical connections. While translating larger 
texts, Ukrainian students find it difficult to build parallels between semantic 
relationships implied between sentences [Quirk, p. 248] as well as rendering them 
into the language of translation. Thus, misplaced modifiers are popular mistakes in 
translation. Italian students are not accustomed to using connectors when linking 
sentences in English and this creates no logical coherence in the text.  

b. Wrong identification of collocation connections. Interference of the 
native language leads to the wrong choice of translation strategy. This may result in 
the change of the sense of the original sentence. For instance, Italian students tend to 
translate the sentence "Il vento soffiava dolcemente tra gli alberi" as "The wind was 
blowing softly between the trees", the Italian preposition ‘tra’ indicates both the 
English prepositions "between" and "among". The correct preposition is "among" 
and the mistake depends on the fact that Italian does not distinguish this difference 
and therefore students do not recognize the correct one. Acquisition of this grammar 
rule is not complete as a problem of interlanguage conditions it. Ukrainian students 
are noticed to have similar trouble with using prepositions, as there is mostly no 
direct equivalence in their use: "entering to the building" <= "ɜɯɨɞɹɱɢ ɞɨ ɛɭɞɿɜɥɿ", 
etc.  

c. Lack of background cultural knowledge. It was noted that mistakes 
students make largely lead to translation loss. In fact, when translating from one 
language to another, "general cultural differences are sometimes bigger obstacles to 
successful translation than linguistic differences" [Hervey, c. 25]. Comparing certain 
features of Italian, Ukrainian and English, we can understand better the mistakes 
students make. Translation loss is frequent when dealing with realia, proverbs and 
idioms. For example, a proverb such as "Una rondine non fa primavera" is 
translated "One swallow does not make spring", while the correct translation is "One 
swallow does not make a summer", "spring" instead of "summer", as swallows arrive 
in Italy in spring. Instead, the idiom "Stava correndo a perdifiato" is translated "He 
was running very fast", "perdifiato" as "running fast", although "It was running at 
breakneck speed" is the closest translation to the Italian sentence. In these cases the 
loss of meaning is evident when adopting inadequate choices of vocabulary. 

Conclusion 

The difference in mistakes and thus the strategies the instructor chooses in 
teaching process largely depend on the general interference of the native language. 
Thus, similarity in language type predetermines the types of mistakes which are 
more common among the students of one language community in comparison to 
another. Belonging to the group of analytic languages, Italian demands the 
acquisition of spelling, grammar, syntax, and idiomatic expressions when translating 
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into English, while the Ukrainian language requires more mental and mnemonic 
efforts on the side of Ukrainian students mastering English.  
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